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Office of Special Education 
Programs 

• Annual requirement to report on Special 
Education Indicators and  

• Develop and Implement a State 
Improvement Plan. 

 
NEW THIS YEAR A STATE SYSTEMIC 

IMPROVEMENT PLAN (SSIP) 



What is the SSIP?  
Multi-year, achievable plan 
that: 
• Increases capacity of LEAs 

to implement, scale up, and 
sustain evidence-based 
practices 

• Improves outcomes for 
students with disabilities 
(and their families) 



• Despite this focus on compliance, states are not seeing 
improved results for children and youth with disabilities: 
 
– Young children are not coming to Kindergarten prepared 

to learn 
– In many locations, a significant achievement gap exists 

between students with disabilities and their general 
education peers 

– Students are dropping out of school  
– Many students who do graduate with a regular education 

diploma are not college and career ready 
 

Michael Yudin,  
Assistant Secretary for Special Education and Rehabilitative Services 

Why SSIP? Why Now? 



Getting Started 

Involve/engage 
stakeholders throughout 
SSIP development, 
implementation, 
evaluation 
 



We must leverage the knowledge and skills of our 
partners.  
  

 

The work is too complex and the outcomes are 
too important! 

Stakeholder Engagement 



Year 1 - FFY 2013 
Delivered by April 1, 
2015 APR/SPP Feb 2015 

Year 2 - FFY 2014 
Delivered by Feb 2016 

Years 3-6  
FFY 2015-18 
Feb 2017- Feb 2020 

Phase I 
Analysis 

Phase II 
Plan 

Phase III 
Evaluation 

• Data Analysis; 
• Identification of the 

Focus for Improvement; 
• Description of 

Infrastructure to 
Support Improvement 
and Build Capacity; 

• Theory of Action 

• Multi-year plan 
addressing: 

• Infrastructure 
Development;  

• Support EIS 
Program/LEA in 
Implementing 
Evidence-Based 
Practices; 

• Evaluation Plan 

• Reporting on 
Progress 
including: 

• Results of 
Ongoing 
Evaluation 

• Extent of 
Progress 

• Revisions to the 
SPP   

 

Proposed SSIP Activities by 
Phase 



Phase I - Focus for Improvement/ 
Measureable Results 

• Select focus for improvement 
 

“What identified area, which when 
implemented or resolved, has the potential 

to generate the highest leverage for 
improving outcomes/results for children with 

disabilities?”                                          

8 



Phase I - Narrow the Focus 

• Narrow and refine the 
Focus for Improvement/ 
measureable results 

 
• Determine if it is feasible 

9 



There are 8 OSEP Performance Indicators that were available 
for states to consider 

 
Indicator 1: Graduation Rates 
  
Indicator 2: Drop out Rates 
  
Indicator 3: Participation and Performance on Statewide Assessments 
  
Indicator 5: Participation/Time in General Education Settings (LRE) 
  
Indicator 6: Preschool Children in General Education Settings (Pre-School LRE) 
.  
Indicator 7: Preschool Children with Improved Outcomes   
  
Indicator 8: Parental Involvement 
  
Indicator 14: Participation in Postsecondary Settings One Year After Graduation   



Through several OSEP guidance calls and input from Western Regional 
Resource Center (WRRC) the following recommendations were provided: 

  
 
Indicator 2: Drop out Rates 
This indicator cannot stand alone, per OSEP guidance, and in an effort to reduce the 
burden of district to report on more than one indicator, this is not a focal point. 
   
Indicator 5: Participation/Time in General Education Settings (LRE) 
This indicator can be used as a possible strategy and improvement activities to improve 
outcomes, per OSEP guidance, and is not a focal point. 
  
Indicator 6: Preschool Children in General Education Settings (Pre-School LRE) 
This indicator can be used as a possible strategy and improvement activities to improve 
outcomes, per OSEP guidance, and is not a focal point. 
  
Indicator 8: Parental Involvement 
This indicator does not focus on a student outcome, and is not a focal point. 



Potential Focal Points 
  
*Indicator 1: Graduation Rates 
Potential focal point 
 
*Indicator 3: Participation and Performance on Statewide Assessments 
Potential focal point 
  
*Indicator 7: Preschool Children with Improved Outcomes   
Potential focal point, however, with no state-funded preschool this would be 
difficult. 
   
*Indicator 14: Participation in Postsecondary Settings One Year After 
Graduation   
Potential focal point, however, using self-report as a data element is not valid 
or reliable.  



Stakeholders Input 

• Special Education 
Directors 

• Principals 
• Superintendents 

 
 

• Early Childhood 
programs 

• Secondary Programs 
• State Department of 

Education staff 
• Higher Education 
• Community programs 
• Parent groups 



Survey 



District Survey Indicator 1 
• Routes to graduation 

– General education 
requirements – 64% 

– Alternative pan to 
graduate – 21% 

– IEP route – 21% 
 

• Concern about 
graduation routes 
– Yes 18% 
– No 60% 

 

• District concerned about 
graduation rates 
– No 51% 
– Yes 31% 
 

• Necessary skills for post 
school education, 
training, or workforce 
– Yes  47% 
– No  14% 
– Unknown 39% 

 
 



District Survey Indicator 3 
• Area of instructional need 

– Reading  43% 
– Math  30% 
– Writing  21% 
– Other  5% 
– Science  .8% 
 

• Access to grade level content 
and standards 
– Yes 79% 
– No 11% 

• Plan to reduce proficiency 
gaps 
– Yes 61% 
– No 16% 
– Unknown 23% 
 

• Special Education 
representative on School-wide 
Improvement Team 
– Yes 83% 
– No 7% 



Stakeholder Survey Indicator 1 
• Concern about graduation 

rates 
– Yes 70% 
– No 11% 

 
• Is the route to graduation a 

concern 
– Yes  39% 
– No 31% 

 

• Necessary skills for post 
school education, training, or 
workforce 
– Yes  18% 
– No  25% 
– Unknown 51% 

 
• Percentage of student college 

and career ready 
– 0-20%  43% 
– 21-49%  37% 
– 50-74%  15% 
– 75-100%  4% 

 
 



District Survey Indicator 3 
• Area of instructional need 

– Reading  70% 
– Math  2% 
– Writing  12% 
– Other  15% 
 

• Concerned about students with 
disabilities growth on statewide 
testing 
– Yes 68% 
– No 9% 

• Concerned about amount of 
time students with disabilities 
access grade level content and 
standards 
– Yes 66% 
– No 14% 
 

• Agency plan to reduce 
proficiency gaps 
– Yes  15% 
– No  62% 
– Unknown  15% 
 



Idaho State Department of 
Education Infrastructure 



Questions regarding SSIP 



How does Early Childhood Fit 
into the SSIP 

Focal points:   
 

Indicator 1: Graduation Rates 
   
Indicator 3: Participation and Performance on Statewide Assessments 

 
 How we might fit in: 

 
Indicator 6: Preschool Children in General Education Settings (Pre-School LRE) 
.  
Indicator 7: Preschool Children with Improved Outcomes   
  



Looking at Summer Training 
2014 

• Partnering with: 
– Head Start 
– IAEYC 
– IdahoStars 
– Early Childhood 

Special Education 



Summer Training Agenda 

• Idaho Core Standards 
• Lee Pesky:  Idaho Core Standards in 

practice 
• Early Language development 
• Behavioral Intervention and Positive 

Behavioral Supports 



• Understanding the Idaho Core 
Standards 

• Movement towards School 
Readiness 

• What does this mean for early 
interventions programs 

 



Behavioral Focus 
• Utilizing Evidence-

Based Behavioral 
Interventions 

• Classroom 
Implementation Tools 

• Parent Materials 
• Utilizing the Pyramid 

Model 
• Teaching Materials 
• Resources 

 

 





Young Children with 
Challenging Behavior 

• It begins early 
– Between 10-30% of preschool students are not 

behaviorally and emotionally ready to succeed in 
school 

• Early problem behavior is predictive of future 
challenges 
– Best predictor of delinquency                                    

in adolescence,                                                     
gang membership, and                                   
incarceration 



What Types of  Challenging 
Behaviors are you Seeing? 

• Physical and Verbal Aggression 
• Noncompliance 
• Self-injury 
• Disruption/Tantrum 
• Property Damage 
• Social Withdrawal/Isolation 
• Inappropriate Language 
• Running Away 





Some Basic Assumptions 
• Challenging behavior usually has a message - I 

am bored, I am sad, you hurt my feelings, I need 
some attention 

• Children often use challenging behavior when they 
don’t have the social or communication skills they 
need to engage in more appropriate interactions 

• Behavior that persists over time is usually working 
for the child 

• We need to focus on teaching children what to do 
in place of the challenging behavior 



(Muscott, 2008; adapted from 
Horner, 2004) 

Positive Behavior Support 
Effective early childhood education 

programs are consistent, predictable, and 
positive places. 

 
In effective preschools, there is a common 

vision, language, and set of experiences 
for all members of the community. 



PRACTICES 

Supporting 
Staff Behavior 

Supporting 
Student Behavior 

OUTCOMES 

Supporting Social Competence, 
Academic Achievement & Safety 

Supporting 
Decision 
Making 

Integrated 
Elements 



Teaching Pyramid: 
Promoting Social and Emotional Competence and 

Addressing Challenging Behavior 

 
Promoting Social Emotional 

Competence 
 
 
 

Primary Prevention  
(Universal, Tier One) 

All Children 
(~80%) 

Secondary Prevention 
(Targeted, Tier Two) 

Children At-Risk 
(~15%) 

Children with persistent 
challenges (~5%) 

Tertiary Prevention 
(Intensive, Tier Three) 



Big Ideas 

• Behavior occurs within a context 
• Be able to define and explain positive behavior support 

and the key components of the teaching pyramid 
• Focus on prevention and teaching appropriate skills 
• Promoting social emotional development is not easy. 

There are no quick fixes to challenging behavior 
• It requires a comprehensive approach that includes 

building relationships, evaluating our own classrooms 
and behaviors, and TEACHING. 



TEACH Behavioral Expectations 
• Transform broad expectations into 

specific, observable behaviors 
– Use the Expectations by Settings Matrix 

• Teach in the actual settings where 
behaviors are to occur 

• Teach (a) the words, and (b) the actions 
• Build a social culture that is predictable, 

and focused on student success 



Fun Ways to Teach and 
Reinforce Rule Following 

 
• Rules Bingo! 
• Make a big book about school rules 
• Homework - what are your rules at home? 
• Play “rule charades” 



TEACH 
Before we can expect students to behave 
appropriately, we must TEACH them how! 
 
How do you TEACH Social and Emotional Skills? 

 
 

 



Parent Involvement 



Tentative Summer Trainings 

Coeur d’Alene 
Moscow 
Idaho Falls 
Pocatello 
Twin Falls 
Boise 

June  8-12 
June 5-19 
June  22-26 
July  13-17 
July  27-31 
Aug   3-7 



Questions 



Contact Information 
Shannon Dunstan 

Early Childhood and Interagency 
Coordinator 

Idaho State Department of Education 
P.O. Box 83720 

Boise, Idaho  83720 
208-332-6908 (Office) 
208-703-1660 (Cell) 

sdunstan@sde.idaho.gov 
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